Reading Internship Scheme 2021/22: An Evaluation
An example report
Lydia Fletcher, Research and Evaluation (Access & Particpation) August 2023

Contents
Executive Summary	2
Introduction	3
Driver/Rationale	3
Intervention	3
Context	3
Link to Access & Participation Plan (APP)	3
Previous evaluation	4
Methodology	4
Research questions	4
Participants	4
Data collection	4
Ethics and Data Security	6
Data analysis	6
Type of evaluation	6
Limitations	6
Results	6
Surveys	7
Graduate outcomes	8
Conclusions & recommendations	8
Conclusions	8
Recommendations	8
References	9
Acknowledgements	9
Notes	9
Appendix	9

This is a mock evaluation report based on some actual data from a RIS reflective report (note, some data is also made up for the purposes of this example). It is intended to demonstrate what your evaluation report should look like and what type of information goes in each section.
[bookmark: _Toc145409474]Executive Summary
The activity
The Reading Internship Scheme (RIS) offers University of Reading undergraduate students the opportunity to undertake paid internships.
The evaluation
The evaluation methodology was Type 2, as there was a comparison of pre-post scores, and a comparison of graduate outcomes for RIS participants compared to those who did not participate. 
Main findings
The results showed significant increases in post-RIS scores compared to pre-RIS scores for the areas of:
· Self-reported work experience
· Self-reported confidence
· Self-reported professional network development
These differences were seen both overall and for IMDQ1 and Q2 students as a specific sub-group.
The results also showed a higher proportion of ‘positive’ graduate outcomes for RIS participants, compared to a similar group of graduates who did not participate in RIS. This was the case both overall and for IMDQ1 and Q2 students as a specific sub-group.
Conclusions/recommendations
The results tentatively suggest that RIS has a significant, positive impact on self-reported work experience, confidence and professional network development. These intermediate outcomes appear to lead on to beneficial long-term outcomes, as RIS was also associated with a higher proportion of ‘positive’ graduate outcomes. This indicates that the RIS programme should be continued as it contributes towards the university’s aim, as set out in the Access and Participation Plan (APP), of narrowing the awarding gap. However, the results are not causal due to the numerous extraneous variables that could have influenced participants, so these results should be viewed as indicative rather than certain.
[bookmark: _Toc145409475]Introduction
[bookmark: _Toc145409476]Driver/Rationale
[bookmark: _Toc21085139][bookmark: _Toc411949764]There is a gap in graduate outcomes for IMDQ1 and 2 students compared to IMDQ 3, 4 and 5 students. There is some evidence that work experience can help with securing good graduate outcomes, however a lot of extracurricular work experience is unpaid, which many students are unable to undertake due to the financial burdens. The Reading Internship Scheme (RIS) uses its funds to contribute towards interns’ salaries, meaning students are able to undertake paid, meaningful work experiences. In this way, RIS aims to contribute to reducing progression gaps between IMDQ1&2 students and other students.
[bookmark: _Toc145409477]Intervention
The Reading Internship Scheme (RIS) provides internship opportunities for all students, with local small and medium enterprises (SME) and charities. Students can apply for any internship via a 2-question name-blind application form, which has replaced the CV & covering letter. This new system is designed to level the playing field as it is generally easier for students from IMDQ 3,4&5 to have fuller, more varied CVs, and a lack of name prevents any associated biases entering the selection process. This application is received initially by the RIS Manager rather than going directly to the hiring manager, so there is improved monitoring of the application process.
Internships are offered in person and remotely. There has also been a shift to offering part-time, term-time internships, as well as the traditional 6-week summer internships. This has opened the opportunities up to a wider group of students, for example those who are not going to be in Reading in the summer, or who need a source of term-time income. A £100 Expense Bursary available to home students with at least one WP marker to support them with expenses. This bursary is automatic, so students do not have to apply, which aims to support time-bound students as it removes the barrier of having to go through a lengthy application process. Local SMEs and charities are able to recruit interns to advance their operations, and benefit their local community.
University of Reading students are able to practice their application and selection techniques amongst a wide range of opportunities. Furthermore, they gain valuable work experience, confidence and increase their network of professional contacts.
[bookmark: _Toc145409478]Context
This evaluation covers the academic year 2021/22. Participants were those applying for RIS internships, both full time and part time. Internships took place both in-person and remotely, depending on the specific internship.
[bookmark: _Toc145409479]Link to Access & Participation Plan (APP)
This activity contributes to one of the APP aims (Objective 5), to close the unexplained gaps in progression that correlate with disadvantaged backgrounds.

[bookmark: _Toc145409480]Previous evaluation 
This is where you briefly report on what the results from the last cycle of evaluation showed, focusing on what recommendations were made and what changes (if any) have been made to the activity/programme as a result.
This activity was evaluated in the last academic year (2020/21), according to the same research questions listed below. The results showed that RIS increased self-reported work experience and professional network development. However, it did not increase self-reported confidence. As a result, recommendation 1 suggested that a discussion should take place between the outreach team and a small group of students on how to increase confidence from RIS. This was done in Autumn 2021 by the activity lead, with 6 students who previously took part in RIS. As a result, changes [specify] were made to the internship experience with the aim of boosting confidence specifically. As discussed in more details below, additional changes were also made to ensure the programme is more accessible for time-poor and resource-poor students. No further changes were made to the programme.
[bookmark: _Toc145409481]Methodology
[bookmark: _Toc145409482]Research questions
The research questions: 
1. Does participation in Reading Internship Scheme increase self-reported work experience? 
2. Does participation in Reading Internship Scheme increase self-reported confidence? 
3. Does participation in Reading Internship Scheme increase self-reported professional network development? 
4. Does taking part in Reading Internship Scheme improve positive Graduate Outcomes, compared to those who did not take part? 
The focus here is IMD Q1 & Q2 students, but will include the whole student population.
[bookmark: _Toc145409483]Participants
There were 98 students that completed a RIS internship in the academic year 2021/22. Of these students, XX% were from IMDQ1 and Q2. X% were male and X% were from other WP backgrounds (BAME, POLAR4 Q1, disabled students).
The students self-selected to take part in RIS internships – opportunities were advertised to all students through a range of channels. Participants included in this report are those that successfully completed an internship and completed both before and after surveys.
[bookmark: _Toc145409484]Data collection
Surveys
Students were sent a survey before completing their RIS internship and were then sent the same survey after they finished the internship. The questions were asked on a 5-point Likert scale.
For ‘Self-reported work experience’ as measured by the item: ‘Your exposure to graduate-level work’, the scale was 1-5 from ‘Not well developed’ to ‘Well developed’. 
For the other items, the scale was 1-5, from ‘Strongly disagree’ to ‘Strongly agree’.
The concepts measured were:
	Concept
	Items

	Self-reported confidence
	I am confident in my capacity to realise my graduate goals
I have or can develop skills to succeed in the job or course I am aiming for in future

	Self-reported professional networks
	I have contacts who can help me reach my future goals



Graduate destinations
Graduate destinations were measured by the Graduate Outcomes Survey, which is sent to students 15 months after graduation. 
The question measuring destinations was:
What activities were you doing in [CENSUS WEEK]? (Mandatory) Select all that apply
❑ Paid work for an employer
❑ Self-employment/freelancing
❑ Running my own business
❑ Developing a creative, artistic or professional portfolio
❑ Voluntary/unpaid work for an employer
❑ Engaged in a course of study, training or research
❑ Taking time out to travel – this does not include short-term holidays
❑ Caring for someone (unpaid)
❑ Retired
❑ Unemployed and looking for work
❑ Doing something else
Options X, Y and Z were categorised as ‘Positive destinations’, in line with the Office for Students’ definition.
Graduates were linked to their RIS participation via their student number.
[bookmark: _Toc145409485]Ethics and Data Security
All participants were over 18 and were therefore able to give consent to take part in the research. Participants were informed that by completing the survey they consented for their data to be used for evaluation purposes and published in a report externally in an anonymised form. 	
[bookmark: _Toc145409486]Data analysis
Descriptive statistics were generated for each outcome measure.
Surveys
Survey results were analysed using Paired T tests, to ascertain whether average pre-activity scores differed significantly from post-activity scores. This was conducted for each item on the survey. Effect sizes were also calculated. 
Graduate destinations
The proportion of RIS students reporting a ‘positive’ graduate destination was compared to the proportion of the non-RIS comparator group reporting a ‘positive’ graduate destination.
[bookmark: _Toc145409487]Type of evaluation
This evaluation was conducted to Type 2, according to the Office for Students’ Standard of Evidence classification. The intermediate outcomes were measured pre- and post- activity, with the same participants. The long-term outcome was measured and analysed against a comparator group comprising similar students who did not complete a RIS internship. 
[bookmark: _Toc145409488]Limitations
The nature of the evaluation type means that causal inferences cannot be made from any results – there may have been other factors influencing the students. As with many evaluations of activities in the complex landscape of higher education, it can be challenging to link activities directly to causes.
Some students who completed RIS did not complete both surveys, meaning some potential data was lost.
As with all self-reported data, there is the risk that participants report what they think the researchers want to know, rather than how they really feel. Additionally, there was no follow-up, so we cannot be sure that positive effects continued after RIS. However, the positive graduate destinations suggests these impacts were long-lasting.
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APP Evaluation – Example
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The mean scores, statistical significance test and effect sizes are shown below.
NOTE: these figures are not the real figures so don’t get caught up in the details – it’s just to show what a results table might look like.

	
	‘before’
Mean (SD)
	‘after’
Mean (SD)
	Statistical test
	Effect size

	Item 1
	3.65 (2.13)
	6.23 (2.83)
	t(25) = -1.07, p<.05
	d = 1.21*

	Item 2
	5.65 (2.19)
	6.70 (2.62)
	t(25) = -2.07, p<.05
	d = 0.48

	Item 3
	5.69 (2.60)
	7.62 (2.04)
	t(25) = -3.04, p<.05
	d = 0.74*


The table shows that, for both years, mean responses were significantly higher for each item in the ‘After’ survey than the ‘Before’ survey. The results are all statistically significant at the 5% level. The effect sizes are, on the whole, at least moderate (0.5 and above), with some large effect sizes (0.8 and above). Together, this suggests that RIS is having a significant impact on each of these factors, although the association is not causal.


[bookmark: _Toc145409491]Graduate outcomes
NOTE: these figures are not the real figures so don’t get caught up in the details – it’s just to show results reporting.
Of the RIS participants, 80% were in ‘positive’ graduate destinations 15 months after graduation. By comparison, 75% of non-RIS graduates with similar characteristics (the comparator group) were in ‘positive’ graduate destinations. This suggests that RIS has a positive impact on graduate destinations.
There was also a difference seen for IMDQ1 and Q2 graduates who had completed RIS (75%) compared to IMDQ1 and Q2 students who had not (60%).
[bookmark: _Toc145409492]Conclusions & recommendations
[bookmark: _Toc145409493]Conclusions
The Reading Internship Scheme (RIS) appears to have a significant, positive impact on self-reported work experience, confidence and professional contacts. These intermediate outcomes potentially lead to improved graduate outcomes, as more graduates who had participated in RIS, both overall and for IMDQ1 and Q2 students specifically, were in ‘positive’ destinations. This strongly suggests that RIS contributes to closing progression gaps between IMDQ1 and Q2 students and all other students.
[bookmark: _Toc145409494]Recommendations
The RIS is running successfully, with evidence suggesting it is contributing to the overall intervention strategy to remove barriers and reduce progression gaps for disadvantaged students. Therefore, this evaluation provides good evidence to support the continuation of the programme, with potential expansion to benefit even more students from IMDQ1 and Q2. 
In future, evaluations could include 1). a follow-up after 3 months. 2). We may also seek to gather a comparator group for the intermediate measures (i.e., sample students who do not participate in RIS at the same before and after timepoints) for strengthened comparisons.
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Full questionnaire:
Extra data: 
Etc  
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