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e.g. in the Methods section: 
- a precise, replicable account of tools, 

participants, processes & sequences
- justification of methodological 

choices

e.g. 

- “A questionnaire was developed …”
- “The survey sample was composed of three 

groups …”
- “When …, During …, After …, In the second 

stage …”
- “In order to obtain …”
- “Since …. It was important to …”
- “Despite the fact that two projects were 

added some years later, the … situation in 
Sweden was similar during these years.” 

“Discourses are tools – they 
do things. That is why they 
have evolved and thus their 
functionality determines 
their character” (Martin, 
1993, p221)



“No recognition of dialogistic alternatives” 
(Martin & White, 2005, p100)

“Recognition of dialogistic alternatives” (Martin 
& White, 2005, p100)

e.g. happy, sad

e.g. powerful, weak
moral, immoral

e.g. captivating, boring

e.g. extremely

e.g. reasonably

e.g. a true father

e.g. an apology of sorts

Martin & White (2005, p38)



Martin & White (2005, p134)

N.B. “It is important to note that, in
the genre examined, the
identification of a span of text as
one of the three options (Distance,
Acknowledge, and Endorse) was
not as easy and explicit as one can
identify in Martin & White’s (2005)
examples which seem to function
mainly by reference to the reporting
verbs.” (Geng, 2015, p120)
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Adapted from Geng (2015)



The production phase was where most interest and activity related to RM were

found. These results confirm the findings of two surveys (Uher and Toakley, 1999;

Lyons and Skitmore, 2004), which show a higher degree of RM in the production

phase than in the early phase.

Most of the respondents see risk as a negative event that can affect the project

and cause problems. Only a few people mentioned opportunity as the converse of

risk. This confirms the results of a study by Akintoye and MacLeod (1997), which

show negative perception of risk among practitioners.
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… In the case where neither partnering or collaboration arrangements nor

incentive schemes exist, the actors concentrate on formal risk allocation

through the contract and shift risks to each other in an attempt to optimize

their own profits. In order to strengthen contractors’ contributions to

technical solutions and RM in early project phases in GC, key contractors can
become involved at that early stage. This study also supports previous research

that highlights the benefits of coupling early involvement with partnering

arrangements and incentive-based payments (Bayliss et al., 2004; Alderman

and Ivory, 2007) in order to further enhance a project environment based on

trust and joint commitment on which a thorough RM can rely.
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‘Joint risk management’ where all actors participate and perform identification,

assessment and response together is a weakness in the current practice. This is
probably a result of traditional procurement options that distinctly separate

responsibilities and risks in time and space. When working jointly with RM

based on early involvement, incentives and partnering arrangements it will
probably become more natural to search for positive opportunities and not to

focus on avoiding negative consequences.
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… in the meeting the implications of the change in terms of potentially improving the

functionality of the building are not discussed. Instead the focus of the discussions and

actions to progress the potential changes is on demonstrating compliance and providing

cost estimates. In the existing change literature and guidance, cost is judged as one of

the key factors in decision-making about changes (e.g. Zou and Lee, 2008). By providing

the client-side with the cost implications, the individuals in the contractor team are
performing their role in advising the client of ‘the implications’ of the change. This

information can then allow the client-side to reject and ‘close out’ the potential change

and demonstrate that the decision has been informed by the cost implications and the

fact that the current design is deemed to be compliant. By reproducing discourses

concerned with minimizing and controlling changes, potential changes are being

investigated in a way that emphasizes demonstrating best practice and accountability

while the content and relevance of the potential change are often overlooked.
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… The reality of projects and project management practice takes place

‘within an array of social agenda, practices, stakeholder relations,

politics and power’ (Winter et al., 2006, p. 642). The existing change

literature does not acknowledge the organizational context in which

managing changes takes place as arguably no other study has looked

close enough to see beneath the veneer of the everyday practices of using

the contract procedures to understand the purposes that they sometimes

fulfil.…
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Pedagogic potential of Engagement resources? (notes, thoughts)

• A very useful framework for decisions about lesson content & design 

• A powerful and well-developed model for much of what happens in the 
Discussion section (and Introduction, Lit Review, Conclusion)

• but, in this experiment … 

• a bit too ‘adjunct’ – introduced in Lesson 4 out of 5, just re: Discussion section

• too many Appraisal options introduced all at once for students to fully digest

• Might be better to

• introduce Appraisal options in an ‘easy’ form at the beginning of a dissertation-
writing course

• have a smaller cluster of Appraisal options as foci in any given lesson

• The metaphors of the framework (i.e. dialogue & expanding/contracting space 
for alternate viewpoints) could be usefully deployed across a research writing 
course

• Questions to explore re: how explicit or implicit to make the teaching of the 
various Appraisal options
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